Education is an individual right for all citizens, including children with special needs. The objective of the research SD Fastabiqul Khairat Samarinda, SD Bunga Bangsa Samarinda, and State Elementary School (SDN) 016. The techniques used in data collection are observation, interview, and documentation. The data was analyzed by using the interactive model by Miles and Huberman. The finding of this research reveals that the implementation planning, implementation process, and learning evaluation. Those adjustments were created in the form of special class, by providing specific time allocation, preparing different teaching materials, applying different teaching methods, and using a mixed approach.
Introduction
Teaching for exceptional children has been treated equally important in educational system in Indonesia. Data from the Ministry of Education and Culture showed that the number of children with special needs in Indonesia has reached 1.6 million. Out of 1.6 million children with special needs only 18 percent that had received inclusive educational services. Approximately, there are 115 thousand children with special needs attend school in the schools for special need students, while the children with special needs who attend inclusive school are about 299 thousand.
1 Cartwright in Astuti, et. al, as quoted by Syafrida Elisa and Aryani Tri Wrastari mentioned the purpose of inclusive education is a practice that aims to fulfill the human rights of education without discrimination, by providing 1 Kementerian Pendidikan dan Kebudayaan, "Sekolah Inklusi dan Pembangunan SLB Dukung Pendidikan Inklusi", in https:// www.kemdikbud.go.id/main/blog/.2017/02/sekolah-inklusi-danpembangunan-slb-dukung-pendidikan-inklusi, accessed March 27, 2018. is a qualitative research using phenomenology approach conducted at elementary schools (SD) in Samarinda;
is to describe the implementation of Islamic education teaching at inclusive schools in Samarinda. This research of Islamic education teaching at inclusive schools in Samarinda requires several adjustments in teaching | 174 quality educational opportunities to all children without exception, so that all children have equal opportunity to actively develop their personal potential in the same environment. 2 Empirical facts though, teachers who teach in inclusive schools still give different treatment to children with special needs, and sometimes they still feel burdened in teaching them. Teachers perform a significant role in the implementation of teaching programs that must be adjusted to the child's abilities. Especially in the inclusive education, the ability of students with special needs is different from the normal students. The educational principle adjusted in inclusive schools led to a skillful demand for regular teachers as well as special needs education teachers. They have a common task to adapt the learning environment to the needs and abilities of each student in the classroom.
Islamic education has been taught in inclusive schools in Indonesia. Islamic education at inclusive school Sukoharjo runs by using two regular curriculum, which are Curriculum 2013 and Inclusion Curriculum that has been modified. In the process of Islamic education teaching, the teachers work together with shadow/companion teachers who guide and provide explanations to children with special needs. 3 Inclusive schools in Malang uses Curriculum 2013 with individual learning program but the material is simplified according to the ability of children with special needs. 4 Inclusive school in Medan uses National Curriculum of Government adapted to the ability of children with special needs in an Individual Education Plan (IEP). Therefore, Islamic education in Indonesia is incorporated in the National Curriculum. Religious education is a foundational thing that must be given to all learners as a provision of life. The embodiment of religion in school is summarized in Islamic education subjects, which must be followed by all learners ranging from elementary to university. Formation of good attitudes and habits are shown and compiled by providing a correct understanding of religious education. With the correct understanding of religion, it is expected that the students with special needs will have spiritual strength, self-control, personality, intelligence, noble character and skills needed by society, nation, and state.
6
A good teaching requires careful planning and in its implementation involves various parties, both teachers and students. In order to make the teaching process run effectively and efficiently, it is necessary to make a teaching program. The teaching program is a guide for teachers in implementing Islamic education. The teaching of children with special needs combined the program from regular classes and special attention. The teachers can make teaching plans to be different from expected goals and competencies. Children with special needs should get the same rights in learning Islamic education despite of their limitations.
According to Zakiah Darajat, the growth of the sense of religiousness in children has begun since birth and that was what he brought the first time when he went to school.
7 In the book titled Development of Religious Experience in Children written by Ernest Harms, at the level of the realistic stage, the child goes to elementary school at the age of adolescence, the idea of the divine on the child already reflects the concepts that are based on fact or reality. This concept arises through religious institutions and teaching from adults. Based on this theory, the children took interest and pleased to see their religious institution managed by the adults in their environment, so that all religious action would be followed and studied with great significance.
8
In fact, the teaching process has not been implemented properly because a set of requirement for teaching sometimes has not fulfilled. Amin Haedari states that adequate learning resource has not supported the teaching of Islamic education and lack of teaching materials. There are still many teachers of Islamic education who do not have Islamic education background because there hasn't been a study program or majors of Islamic religious in colleges/ universities specializing in education for special need learners. Studies have been conducted to describe the teaching of children with special needs; Nurussalihah (2016) 
Method
This research used qualitative research method with phenomenological approach. This research is focused on the implementation of Islamic education teaching. The main instrument of the research is the researchers. The data sources for this study were people who are considered to be part of the process and have information about the implementation of Islamic education teaching. The selected schools are SD Fastabiqul Khairat Samarinda, SD Bunga Bangsa Samarinda, and SDN 016 Samarinda, since those three elementary schools are officially known providing inclusive education programs. In data collection, the researcher used observation, interview, and documentation. The collected data was analyzed by using the interactive model of Miles and Huberman 16 .
Teaching Planning
Teaching planning is the process of composing the learning program that becomes the reference and the implementation pattern of teaching for | 176 teachers. In Islamic education, teachers prepared all the planning documents such as syllabus, lesson plan for semester and annual program. The planning in inclusive schools is prepared by Islamic education teachers. The teacher, as respondent 2, of SD Fastabiqul Khairat Samarinda in an interview said: "I prepare the teaching materials, then the core competence, the basic competence that we have to know in order to facilitate the teaching strategies to the children, the teaching materials are also prepared with the lesson plans and the syllabus. There is no difference between Islamic education lessons in inclusion classes and regular classes.
17 "
According to the result of SD Fastabiqul Khairat Samarinda documentation data from the teachers' documents, the researcher only found 2 respondents who prepared all teaching planning documents such as syllabus, lesson plan for semester and annual program. Other teachers were still using another school's teaching planning documents and adjusted the change according to the class situation only when it was implemented.
Related to teaching planning, the school principal of SD Bunga Bangsa Samarinda in an interview said that for inclusive class, one student with special needs has 1 lesson plan. So if in the class there are 3 children with special needs then the teacher should prepare 3 lesson plans according to the student's ability. 18 From documentation of SD Bunga Bangsa Samarinda, the researcher found that there was no teaching planning documents such as syllabus, lesson plan for semester and annual program. Based on the situation in the field, teaching planning documents of inclusive class for children with special needs had not been provided by the teachers; the teachers only prepared worksheets for each child.
In SDN 016 Samarinda related to teaching planning, inclusive class coordinator in an interview said that they had a general program, and individual programs were adjusted per class. 19 The teacher of SDN 016 Samarinda in an interview said: "Honestly I do not provide lesson plan for inclusion class. Islamic education lessons in inclusion classes and regular classes is clearly different, in terms of learning materials alone is different. For children with special needs in inclusion class, the material in the syllabus should be simplified. The most important thing is knowing which grade that I have to teach tomorrow, the characters of the learners and the material that I have to teach.
20 "
By figuring out the teachers' documents of SDN 016 Samarinda, the researcher found that there are no teaching planning documents such as syllabus, lesson plan for semester and annual program. Based on the fact in the field, teaching planning documents of inclusive class for children with special needs had not been provided by Islamic education teacher. The teaching preparation was only about the material to be taught on that day and the implementation of Islamic education teaching is not accompanied by a lesson plan document.
Curriculum
Before preparing the teaching implementation, the teacher must know the curriculum used in the inclusive class. The curriculum is one of the most important components in the learning process. The curriculum serves as a guide in learning. Hence, the goals to be achieved can be realized. In inclusive schools the curriculum adapts the children with special needs. Curriculum at SD Fastabiqul Khairat Samarinda as stated by school principal in an interview:
"We are using the government curriculum, the Curriculum 2013. It's just that for children with special needs, the delivery of the material is slightly different from regular children. The reason is that the Curriculum of 2013 approach is scientific.
21 "
In the observation of the teaching at SD Fastabiqul Khairat Samarinda, the researcher found that the teachers taught the students with special needs slightly different from other regular students in the delivery of material, they had to re-explain the material to the children with special needs individually if they do not have shadow teacher next to them. The teacher asked the students about the material to make sure that the companion teacher re-explains the material correctly. 22 The documentation of SD Fastabiqul Khairat Samarinda shows that SD Fastabiqul Khairat Samarinda was applying the Curriculum of 2013. 23 Furthermore, curriculum used at SD Bunga Bangsa Samarinda according to head of Inclusion unit in an interview:
"We still use the school-based curriculum, because it is simpler according to students' ability. We have to adjust it in class. Therefore in inclusive class we do not use textbooks, we have our own worksheet that has been adapted to the ability of the child.
24 "
Supporting that statement, the school principal in an interview said that modification made in the lesson plan. Therefore, in inclusive class one student with special needs has 1 lesson plan. If in the class there are 3 children with special needs, then the teacher should prepare 3 lesson plans according to the student's ability. 25 The teacher stated that SD Bunga Bangsa Samarinda used the school-based curriculum. 26 The result of observation of SD Bunga Bangsa Samarinda shows that the teacher had to re-explain the material to the children with special needs individually adjusting to their special needs.
27 Not only by the interview and observation, the researcher also checked the documentation. From the result of documentation, the researcher found Based on the result of observation at SDN 016 Samarinda, the researcher found that the teacher had to decrease the difficulty level of the lesson to the children with special needs individually. 30 According to the result of documentation data from administration staff, the researcher found that the school was applying two curriculums, Curriculum of 2013 in grade 1, 2, 4 and 5, and the school-based curriculum in grade 3 and 6.
31

Classroom Management
Classroom management is an effort to manage students in the classroom to create and maintain a classroom atmosphere that supports the teaching program by creating a fun atmosphere and maintaining the motivation of students to always be involved and participate in the education process in school. The schools provide a special and mixed classroom with different types of special needs in a various sitting position.
From the interview and observation at SD Fastabiqul Khairat Samarinda, the researcher found that children with special needs were sitting with a companion teacher. The sitting position was facing forward and sideways in 28 random rows. In the class, there were 1-2 children with special needs in different types. Usually they learned in the same class with other student but when the children with special needs are in the mood to learn outside their classroom, they can use Counseling Room to study or do any activities.
32 From the result of documentation data, the researcher found that in grade 1 there are 3 students with Cerebral Palsy, Slow Learner and Down Syndrome, in grade 2 there are 3 students with Slow Learner, in grade 3 there is 1 student with Down Syndrome, in grade 4 there are 2 students with Slow Learner, and in grade 5 there is 1 student with Slow Learner.
33
From the interview and observation at SD Bunga Bangsa Samarinda, the researcher found that children with special needs were learning in the special room and were sitting in front of the teacher and the companion teacher was behind them. There were five children with various types of special needs in the class. The sitting position was facing forward in letter U-shape. In the room, students sat with a study table without chairs. The companion teachers were helping them to read, write and also accompany them when they need to go to the toilets. 34 According to the result of documentation at SD Bunga Bangsa, the researcher found that in 1st grade there are 3 students with Attention-deficit/Hyperactivitydisorder (ADHD), Autism and learning disabilities, in 2nd grade there are 2 students with learning disabilities and Deafness, in 3rd grade there are 5 students with Cerebral Palsy, Deafness, Slow Learner, and in 4th grade there are 2 students with Autism and Slow Learner.
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From the interview and observation at SDN 016 Samarinda, the researcher found that children with special needs were learning in the same room, the sitting position was facing forward in rows. There were 17 students with various types of special needs.
36 From the result of documentation data, the researcher found that in grade 1 there are 8 students, in grade 2 there are 17 students, in grade 3 there are 11 students, in grade 4 there are 10 students, in grade 5 there are 8 students and in grade 6 there are 15 students.
37
Time Allocation
Time allocation is needed to know how many hours of effective time available to be utilized in the learning process within one academic year and so that all basic competencies present in the curriculum can all be achieved by the students. The schools provide various time allocations. Time allocation in inclusive class at SD Fastabiqul Khairat Samarinda according to the teacher, as respondent 2, in an interview:
"In class we equate the time 2x30 Minutes. There is no difference from the regular class.
38 "
From the observation at SD Fastabiqul Khairat Samarinda, the researcher found that the time allocation was 2x35 minutes.
39
According to the result of documentation at SD Fastabiqul Khairat Samarinda, the researcher found that the time allocation in that class was 2x35 minutes once a week.
40
For time allocation in inclusive class at SD Bunga Bangsa Samarinda, the teacher in an interview stated that the time allocation for teaching in the inclusive class was 2 x 30 minutes. Grades 1 and 2 are conjoined and Grade 3 and 4 are conjoined in the same class. According to the interview of the teacher in SD Bunga Bangsa Samarinda, the time allocation for teaching in the inclusive class was 2 x 30 minutes. 41 From the observation, the researcher found that the time allocation for teaching and learning was 2x30 minutes. 42 According to the result of documentation at SD Bunga Bangsa Samarinda, the researcher found that the time allocation for teaching and learning in inclusive class was 2x30 minutes once a week for grade 1 and 2 as well as for grade 3 and 4. 43 From the observation at SDN 016 Samarinda, the researcher found that the time allocation in inclusive class was 3x35 minutes. 44 According to the result of documentation at SDN 016 Samarinda, the researcher found that the time allocation for teaching in inclusive class was 3x35 minutes once a week.
45
Based on the all above information, the time allocation of Islamic education lesson in the inclusion class at SD Fastabiqul Khairat Samarinda was 2x 35 minutes once a week, while at SD Bunga Bangsa Samarinda was 2x30 minutes once a week, and at SDN 016 Samarinda was 3 x 35 minutes once a week. However, in the practice, the time allocation could be less than that because the teacher has to face unexpected circumstances from the children with special needs.
Teaching Materials
The materials specified for the learning activities should be materials that support the process of achievement of basic competence and standard competency, and the achievement of indicators. interview, observation, and documentation, the researcher found that at SD Fastabiqul Khairat, the materials of Islamic Education related to faith (akidah), worship (ibadah), morals (akhlak), and the pillars of faith, such as asmâ'ul husnâ, praise worthy character, prayer, dhikr, the story of the prophets and the life of Wali Songo.
46
Based on the collected data from SD Bunga Bangsa Samarinda, the researcher found that the materials of Islamic education in the inclusive class for grade 1 and 2 the material being taught were about short surah in the Quran, the content of ayat in the Quran, daily eating and drinking manners or adab and for grade 3 and 4 the material being taught were about tauhîd or oneness of God, asmâ'ul husnâ, good characteristics, praiseworthy behavior or akhlak, loving animals and taking care of the environment.
47
At SDN 016 Samarinda, Islamic education materials according to the result of the interview, observation, and documentation, it was found that the materials of Islamic education in the inclusion class were different from the learning materials in regular class. Learning materials were related to the Quran, faith, worship, morals, the pillars of faith, the introduction about Allah, malaikat, good deeds. The materials always has connecting with their daily lives.
48
Teaching Approach and Teaching Method
Based on the interview to the teachers at SD Fastabiqul Khairat Samarinda, the researcher found that the teachers have multiple attraction and strategies to pay more attention to children with special needs. The approach used by the teachers to teach Islamic education is Mixed Approach. There is no difference in teaching methods between regular children and children with special needs. The teachers coordinate more with the companion teachers in the classroom. The teachers are free in determining | 180 the appropriate learning methods in Islamic education. The teacher might uses Discussion Method, Demonstration Method, Lecturing Method, Storytelling, Recitation Method, Practical Method, Question-Answer Method, Advising, and Customizing. The teacher connected the lesson to the students' daily life experiences. From the observation at SD Fastabiqul Khairat Samarinda, the researcher found that the teachers were using Lecturing Method, The Story of Quran and Prophet and Question-Answer Method. The teacher used Mixed Approach.
49
The researcher did not find any documents related to the teaching approach and teaching method. So, there is no information related to the teaching approach and teaching method from the documentation.
Based on the information from interview at SD Bunga Bangsa Samarinda, it was found that the teaching begun with the classical method but at the time of the learning process run the teacher used more individual approach. In contrast to regular classroom learning, the inclusion classes used simplified words so that they are easy to understand, the explanation is purposed into each child individually. The teacher used different methods to each child according to their type of special needs. The school gave a freedom to the teachers in determining the appropriate teaching methods to teach the students. Teaching methods are varied according to the type of children with special needs, grade levels and other circumstances. The teacher used Lecturing Method, The Story of Quran and Prophet, Recitation Method, Practical Method, Question-Answer Method, Advising, and daily life experience-connected method. From the observation at SD Bunga Bangsa Samarinda, the researcher found that the teacher used through Lecturing Method, Recitation Method, Through Advice and Question-Answer Method. The teacher used Individual Approach. At SD Bunga Bangsa Samarinda, the researcher did not find any documents related to the teaching approach and teaching method. Related to the teaching approach and teaching method at SDN 016 Samarinda, the result of interview and observation showed that the teacher used an individual approach because they think treating children with autism and children with learning disabilities is different. Teaching methods used by the teacher were varied such as through The Story of Quran and Prophet, through Advice, through Custom and By Exemplary or Direct Practice and relate it to their daily life experience. The teacher adjusted the material and the situation at that time because the children with special needs depend on the state of their mood.
Learning Evaluation
Based on the information taken from SD Fastabiqul Khairat Samarinda, it could be figured out that in learning evaluation for children with special needs, the teachers determined their own aspects to be assessed from children with special needs in accordance with their ability. There are teachers who assess the affective aspect only as long as they show good behavior. There are also teachers who assess all aspects of cognitive, psychomotor and affective depending on the basic competence. Evaluation was given in the form of test questions that have been adapted according to the ability of children with special needs. There was also a practical assessment and assessment of skills following the materials that had been taught. For the mid test and the final exam of the semester, the school provided pre-test questions according to the ability of children with special needs to determine the ability of children with special needs. The score for minimum passing grade is 75. If a student with special needs was able to pass the score, the school would give him/her the regular test questions. If he was not able to follow through, he/she would have special test questions created by the teachers. Then, if a student still could not reach the minimum passing grade, the teacher would do remedies in the form of easier questions. Report on learning outcomes was in the form of scores value and by a narrative description related to students' development.
Learning evaluation at SD Bunga Bangsa Samarinda, based on the collected data from the interview, observation, and documentation, it was found that the aspects that evaluated from children with special needs in inclusive class were their level of understanding, behavior, worship and daily life practice. The assessment is taken from the question and answer process both oral and written worksheet. In the mid test and the final exam of the semester, the school provided test questions. The minimum passing grade is 75. Report on learning outcomes was in the form of scores value and a narrative description related to students' development. For the national exam there are two paths; the school exams and the national exam.
At SDN 016 Samarinda, learning evaluation was done in the end of each meeting; the teacher gave an evaluation by oral question. For the mid test and the final exam of the semester, the school provided test questions. The score was based on school curriculum for grade 3 and 6 and Curriculum of 2013 for grade 1, 2, 4 and 5. The minimum passing grade score is 70. Related to the national examination, there were several methods for students with special needs. The system varied according to the provisions of the Department of Education the year the exam was taken, some might take part in the National Examination and some might take School Examination. So far for the National Examination, there were no special test questions for students with special needs, thus they had to answer test questions for the regular student.
The Application of Islamic Education Teaching in Inclusive Shcool in Samarinda
The researcher found that the teaching planning at SD Fastabiqul Khairat Samarinda, SD Bunga Bangsa Samarinda, and SDN 016 Samarinda compared to the theory of experts, the Regulation of the National Ministry of Education Number 70 Year 2009, and several previous researches are similar. The teachers know that they are the ones who are devising the teaching planning and considering the individual differences in children with special needs.
According to the research findings, the school curriculum in inclusive class at SD Fastabiqul Khairat Samarinda applied Curriculum of 2013, SD Bunga Bangsa Samarinda applied the schoolbased curriculum, and SDN 016 Samarinda applied both curriculum at different grade level, grade 1, 2, 4 and 5 applying Curriculum of 2013 and grade 3 and 6 applying the school-based curriculum. At SD Fastabiqul Khairat Samarinda, the curriculum modifications are contained in the delivery of material that slightly different from regular class as well as the level of difficulty of the test questions are adjusted. At SD Bunga Bangsa Samarinda and SDN 016 Samarinda, the curriculum is modified in the lesson plan and the difficulty level of the lesson. The teaching model and the material are being simplified, so that the curriculum adapts the children with special needs.
According to Asep Supena, in 42 inclusive primary schools and 3 special schools (in DKI Jakarta, Bogor, Bogor District, Pandeglang and Bandung District), 40 non-inclusive primary schools (in Bangka Belitung, Jambi, Aceh, South Kalimantan, Gorontalo, Aceh, Central Java, South Sulawesi, and North Maluku), the availability of inclusive learning support for inclusive learning was not adequate. There has not a basic set of the curriculum yet designed specifically for students with learning disability. The most basic thing related to this aspect is the unavailability of a special syllabus for the learning of such students, which will serve as the basic framework in developing the plan and the learning process. The research results are similar to the research findings in inclusive schools in Samarinda. 
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with modifications that adjusted to the condition of the students. On the other hand, the research findings in inclusive schools in Samarinda are slightly different to the research done by Kamal Fuadi in DKI Jakarta. In his research, the curriculum used in the implementation of inclusive education programs was the curriculum used in regular schools, as learners with special needs learned in the same classroom as regular children who are not classified into special needs learners.
51
Furthermore, based on research findings in inclusive schools in Samarinda, for the classroom management system, SD Bunga Bangsa Samarinda and SDN 016 Samarinda provided special classes for children with special needs, in SD Fastabiqul Khairat Samarinda children with special needs learned together in the same class with the regular student in the regular class. Each class was limited to about 2-5 students. Some children were handled by a special companion teacher. There were different types of special needs in one class. The sitting position in SD Fastabiqul Khairat Samarinda and SDN 016 Samarinda was already arranged by the homeroom teacher, while the sitting position in SD Bunga Bangsa Samarinda was flexible. Children with special needs were sitting in various sitting position, some of them were sitting in the back or in the front of the teacher with or without companion teacher. The sitting position was facing forward and sideways in random rows.
In the other hands, based on research findings in inclusive schools in Samarinda, the time allocation of Islamic Education lesson in the inclusion class at SD Fastabiqul Khairat Samarinda was 2x 35 minutes once a week, at SD Bunga Bangsa Samarinda was 2x 30 minutes once a week, and at SDN 016 Samarinda was 3 x 35 minutes once a week. In the practice, the time allocation can be less than that, because the teacher has to face unexpected circumstances from the children with special needs.
According to the research conducted by Raudho Zaini in Medan, Islamic Education learning is only given 45 minutes in a week. Although learning is given for 45 minutes, the effective 51 Kamal Fuadi, "Analisis Kebijakan Penyelenggaraan Pendidikan Inklusif di Provinsi DKI Jakarta", Hikmah Journal Of Islamic Studies Vol. 11, No. 2, 2015. learning is only about 20 minutes. The research is similar to the research findings in inclusive schools in Samarinda. Therefore, the research findings in inclusive schools in Samarinda are different from the research by Rizali Hadi in Banjarmasin. In the research, the additional time allocation for Islamic religious education conducted by the principal and becomes very beneficial. Where the time allocation that should be three hours per week, it becomes four hours per week. This considerable time allows students to gain material enrichment.
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According to the research findings in inclusive schools in Samarinda, the learning materials of Islamic Education at SD Bunga Bangsa Samarinda and SDN 016 Samarinda were different from regular class, but the learning materials at SD Fastabiqul Khairat Samarinda is same as the regular students. Learning materials were related to the Quran, faith (akidah), worship (ibadah) and morals (akhlak). Some materials were the pillars of faith, the introduction about Allah, the angels (malaikat), good deeds, asmâ'ul husnâ, praiseworthy character, prayer, dhikr, the story of the prophets, loving animals, and caring for the environment. The teachers always connect the materials to the students' daily life.
According to Zuhairini, materials Furthermore, based on research findings in inclusive schools in Samarinda, in teaching approach and method, Islamic Education teachers had strategies to pay more attention to children with special needs. There was no difference in teaching methods between regular children and special needs children at SD Fastabiqul Khairat Samarinda, while at SD Bunga Bangsa Samarinda and SDN 016 Samarinda the teachers used different methods to each child according to their type of special needs. The schools gave freedom to the teachers in determining the appropriate teaching methods. The teachers of SD Fastabiqul Khairat Samarinda could use Discussion Method and Demonstration Method. But they could not be applied in SD Bunga Bangsa Samarinda and SDN 016 Samarinda. Teaching methods of Islamic Education teachers were also varied. The approach used by the teachers at SD Fastabiqul Khairat Samarinda was Mixed Approach, while at SD Bunga Bangsa Samarinda and SDN 016 Samarinda, the teacher used individual approach.
According to the research findings in inclusive schools in Samarinda, in terms of teaching model, the teachers at SD Fastabiqul Khairat Samarinda applied Individual Learning, Direct Learning, Contextual Teaching and Learning and Cooperative Learning models. At SD Bunga Bangsa Samarinda and SDN 016 Samarinda, the teachers applied Direct Learning and Contextual Teaching and Learning. The implementation of Islamic Education teaching sequence from opening, main activities to closing is as follows: first, teacher starts with greetings, praying, checking student absence, then the teacher does ice breaking or intermezzo so that students feel comfortable to learn, the teacher reviews the previous material with question and answer, and the teacher delivers the main material. After learning, there are tasks and the teacher does the scoring as 54 Abdul Rachman Shaleh, Pendidikan Agama & Pembangunan Watak Bangsa, (Jakarta: Rajagrafindo Persada, 2005) , p.6. rewards. After that, the teacher summarizes the lessons, makes students prepare for the next lesson, and closes the learning session by saying 'Hamdalah' then greetings. In addition, the activities outside Islamic Education class are reciting Quran with UMMI methods, memorizing the Quran, praying Dhuha and Dzuhur together, and doing the activities of ta'lim or listening to religious lectures. The primary goal of the teacher is to help the children with special needs to develop the their potentials, to help each individual to know themselves as unique human beings, and to help the students realize the potentials within them.
In the implementation of teaching in the inclusive schools, the teachers never impose children with special needs to follow the process in accordance with the planning that has been made by the teacher in the teaching planning or in curriculum documents. The primary goal of the teacher is to help the children with special needs to develop themselves. The teachers are fully responsible for understanding and getting to know children with special needs individually, so that the teachers can develop the ability of children with special needs in accordance with their potential. Although the students have limitations both in physical, learning, and psychological but they can have achievements in various ways like regular students. This is embodied in the concept of humanistic education. The humanistic approach regards learners as a whole person or a person as a whole. In other words, learning not only teaches the targeted materials but it also helps learners develop themselves as human beings. Learners' experiences are the foremost thing and their personal development and positive feelings are important in their learning. According to this approach, the teaching material must be seen as a totality that involves a whole person, not merely as a purely intellectual one. Like teachers, learners are people who have emotional, spiritual, or intellectual needs. 
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Conclusion
The implementation of Islamic education teaching in inclusive schools in Samarinda requires several adjustments in teaching planning, implementation process, and learning evaluation. It has a Decision Letter (SK) as an inclusion school from the Ministry of Education. The screening process is done at the time of new students' admission. The teaching planning is prepared by the teachers referring to the regular curriculum and in the implementation has been modified in accordance with the ability of children with special needs. The schools are applying Curriculum of 2013 and the School-Based Curriculum. For the classroom management system, the inclusive schools provide a special class and regular class. The time allocation has a specific schedule. The learning materials are different to regular classes. The teaching models are direct learning and contextual teaching and learning. For learning evaluation, the teacher gives an evaluation; the oral and written questions, through a given worksheet, practices or daily habits assessment.
